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Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

 

Grade/Course 3 

Unit of Study 2                 Literature -Informational and Narrative Writing 
Pacing  5-7 weeks 

 
 
 
Unit Overview 

 
 

This unit will introduce informational/narrative writing.  Students will 
analyze characters and their actions using illustrations, figurative 
language, and point of view as support.  Students will also describe 
characters and determine how their actions and motivations 
contribute to the plot.  

Students will work on narrative writing focusing on character 
development including supporting details from the text.  Students 
will pay attention to actions, thoughts, feelings that should be 
included in a story to help plot development.  Students will include 
in their writing descriptions, transitional words, and a conclusion.  All 
writing will be done using correct grammar and conventions. By the 
end of this unit, students will have completed a core requirement for 
their writing portfolio W.3.3. 
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UNIT STANDARDS 

 

PRIORITY STANDARDS 
 
Reading Literature: 

RL.3.3 Describe the characters in a story (e.g., their traits, motivations, or 
feelings) and explain how their actions contribute to the plot. 
 
RL3.6 Distinguish their own point of view from that of the narrator or those 
of the character. 

 
Reading Informational Text: 

RI.3.3 Describe the relationship of steps in technical procedures in a text 
using language that indicates time and sequence. 
 
RI.3.6 Distinguish their own point of view from that of the author of a text. 
 

Writing: 
W.3.2 Write informative/explanatory texts to examine a topic and convey 
ideas and information clearly. 
 
 
W.3.2b Develop the topic with facts, definitions and details. 

 
W.3.2c Apply linking words and phrases (e.g., also, another, and, more, but) 
to connect ideas within categories of information. 

 
W.3.2d Provide a conclusion. 

 
           W.3.3 Write narratives to develop real or imagined experiences or events  
           using narrative technique, descriptive details, and clear event sequences. 
 

W.3.3a Establish a situation and introduce a narrator and/or characters; 
organize an event sequence that unfolds naturally. 

 
W.3.3b Use dialogue and descriptions of actions, thoughts, and feelings to 
develop experiences and events or show the response of characters to 
situations. 
 
W.3.3c Use temporal words and phrases to signal event order. 

 
W.3.3d Provide a sense of closure. 
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Supporting Standards 
 
Reading Informational Text: 

RI.3.3 Describe the relationship between a series of historical events, scientific 
ideas or concepts, or steps in technical procedures in a text, using language that 
pertains to time, sequence, and cause/effect. 

 
Writing: 
 

W.3.4 With guidance and support from adults, produce writing in which the 
development and organization are appropriate to task and purpose. (Grade-
specific expectations for writing types are defined in standards 1-3 above). 
 
W.3.5 With guidance and support from peers and adults, develop and strengthen 
writing as needed by planning, revising, and editing. 
 
W.3.10 Write routinely over extended time frames (time for research, reflection, 
metacognition/self-correction and revision) and shorter time frames (a single 
sitting or a day or two) for a range of discipline-specific tasks, purposes, and 
audiences. 

 
Speaking and Listening: 

SL.3.1 Engage effectively in a range of collaborative discussions (one-one-one, in 
groups, and teacher-led) with diverse partners on grade 3 topics and texts, 
building on others’ ideas and expressing their own clearly. 
 
SL.3.1a Explicitly draw on previously read text or material and other information 
known about the topic to explore ideas under discussion. 
 
SL.3.1b Follow agreed-upon norms for discussions (e.g., gaining the floor in 
respectful ways, listening to others with care, speaking one at a time about the 
topics and texts under discussion). 
 
SL.3.1c Ask questions to check understanding of information presented, stay on 
topic, and link their comments to the remarks of others. 
 
SL.3.1d Explain their own ideas and understanding in light of the discussion. 

 
Reading Foundations: 

RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding 
words. 
 
RF.3.3b Decode words with common Latin suffixes. 
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RF.3.3d Read grade-appropriate irregularly spelled words. 
 
RF.3.4 Read with sufficient accuracy and fluency to support comprehension. 
 
RF.3.4a Read grade-level text with purpose and understanding. 
 
RF.3.4b Read grade-level prose and poetry orally with accuracy, appropriate rate, 
and expression. 
 
RF.3.4c Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 

 
Language: 

L.3.1 Demonstrate command of the conventions of standard English grammar 
and usage when writing or speaking. 
 
L.3.1a Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in 
general and functions in particular sentences. 
 
L.3.1c Use abstract nouns (e.g., childhood). 
 
L.3.1e Form and use the simple (e.g., I walked; I walk; I will walk) verb tenses. 
 
L.3.5 Demonstrate understanding of figurative language, word relationships and 
nuances in word meanings. 
 
L.3.5a Distinguish the literal and nonliteral meanings of words and phrases in 
context (e.g., take steps). 
 
L.3.5c Distinguish shades of meaning among related words that describe states 
of mind or degrees of certainty (e.g., knew, believed, suspected, heard, 
wondered). 
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“UNWRAPPED” Power Standards 

 
Reading Literature 
 
RL.3.3 DESCRIBE the characters in a story (e.g., their traits, motivations, or feelings) 
and EXPLAIN how their actions contribute to the plot. 
 
RL3.6 DISTINGUISH their own point of view from that of the narrator or those of the 

character. 
 
Writing 
W.3.3 WRITE narratives to DEVELOP real or imagined experiences or events  
           using narrative technique, descriptive details, and clear event sequences. 
 

W.3.3a ESTABLISH a situation and INTRODUCE a narrator and/or 
characters; ORGANIZE an event sequence that unfolds naturally. 
 
W.3.3b USE dialogue and descriptions of actions, thoughts, and feelings 
to DEVELOP experiences and events or SHOW the response of 
characters to situations. 

 
W.3.3c USE temporal words and phrases to signal event order. 
 
W.3.3d PROVIDE a sense of closure. 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD: RL.3.3 

DESCRIBE 
 
 
 
EXPLAIN 

Character 

 Traits, motivations, feelings 
 
 
Actions 

 Plot 

3 
 
 
 
 

2 
 

Students Know: 
 

 To identify character actions in a story. 

 Sequence of events is the order of the noteworthy happenings in the story. 

 To identify the plot in a story. 

 A character can be described based on his/her traits, motivations, feelings, 
thoughts, or interactions. 

 A character’s actions can contribute to or alter the sequence of events in a story. 
 
Students Can: 
 



6 
 

Plainfield School District 
 

 Describe characters in a story based on their traits, motivations, feelings, 
thoughts or interactions. 

 Explain how a character’s actions contribute to or alter the plot in a story. 
 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

 

POWER STANDARD: RL.3.6 

DISTINGUISH Point of View 

 From that of the narrator or 
those of the character. 
 

3 

Students Know: 
 

 Point of view is the perspective from which a story is being told. 

 Stories may be told from the narrator’s point of view or from a character’s point of 
view. 

 Readers can formulate their own personal point of view or opinion about events 
in the text based on their background knowledge and what the author allows the 
reader to see and hear in the story. 

 
Students Can: 
 

 Determine the narrator’s and/or character’s point of view in a story. 

 Formulate their own point of view in a story. 

 Explain the differences between their own point of view and the 
narrator’s/character’s point of view. 

 

POWER STANDARD: W.3.3 

WRITE 
 
 
 
DEVELOP 

Narratives 
 
 
 
Real or imagined experiences or 
events 
 

3 
 
 
 
3 

Students Know: 
 

 Technique, as it applies to writing, is the way a writer interacts with the audience 
(e.g., figurative language, dialogue, character interactions). 
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 Audience and purpose determine the form (e.g., memoirs, fiction, biographies, 
poetry.) 

 Narrative stories include a conflict, obstacles, and a solution. 
 
Students Can: 
 

 Determine the difference between real and imagined events. 

 Determine an effective form for their narrative based on their audience and 
purpose. 

 Determine which descriptive details to include in a narrative. 

 Sequence narrative events in a logical order. 

 Support main concepts with descriptive details. 

 Determine which effective techniques to use (e.g., figurative language, imagery, 
author’s point of view, humor, sarcasm, irony, sensory details, dialogue, and 
monologue). 
 

POWER STANDARD: W.3.3a 

ESTABLISH 
 
 
INTRODUCE 
 
ORGANIZE 

Situation 
 
 
Narrator and/or characters 
 
Event sequence 

 That unfolds naturally 

2 
 
 
2 
 
 
2 

 
 
 
Students Know: 
 

 A narrator is the character who tells a story. 

 A character is a person, or anything presented as a person, in a literary piece 
(e.g., an animal, an object, a natural force, a spirit). 

 Establishing a situation in a narrative involves introducing the setting, the 
challenge, and the characters of the story. 

 A plot is the structure of a story, the sequence in which the author arranges 
events. 

 
Students Can: 
 

 Determine a plot for a narrative story. 
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POWER STANDARD: W.3.3b 

USE 
 
 
 
 
DEVELOP 
 
SHOW 
 

Dialogue and descriptions 

 Of actions, thoughts, and 
feelings 

 
Experiences and events 
 
 
Response of characters 

2 
 
 
 
3 
 
 
3 

Students Know: 

 Dialogue is the words that are spoken by characters in a story. 

 

Students Can: 

 Determine the actions, thoughts, and feelings that should be included in a story 
to help the plot develop. 

 Determine when to add dialogue, thoughts, or actions. 

 Determine descriptive details of character thoughts, actions and feelings. 
 

POWER STANDARD: W.3.3c 

USE Temporal words and phrases 

 To signal event order 

1 

Students Know: 

 Temporal words and phrases show the passage of time (e.g., in the evening, 

before I went to school). 

Students Can: 
 

 Determine which temporal words enhance the flow of a story. 
 
 

POWER STANDARD: W.3.3d 

PROVIDE Concluding statement 2 

Students Know: 

 

 Closure, in a narrative piece, provides reflection, identifies character changes, 

and reveals the outcome of the story. 

 

Students Can: 

 Determine which elements of closure (e.g., reflection, identifying character 
changes, revealing the outcome) are best suited for their story. 
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 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

 

 Distinguish 

 Point of view 

 Narrator 

 Character Traits 

 Motivations 

 Sequence 

 Dialogue 

 Narrator 

 Logical 

 Particular 

 Event 

 First person 

 Elements 

 Closure 

 Plot 

 Opinion 

 Temporal words and phrases 

 Linking words and phrases 
 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

 

 Comparison 

 Cause/effect 

 Central idea 

 Figurative language 

 Literal and nonliteral meanings 

 Collaborative Discussions 

 Passage 

 Quote 

 Journal 

 Historical Fiction 

 Nouns 

 Pronouns 

 Verbs 

 Adjectives 

 Adverbs 

 Suffixes 
 
 
 

 

 

 

 

 

 

Essential Questions  Corresponding Big Ideas 

 
1. How do you describe the 

characters in a story? 

 

 

 
1. You describe the characters in a 

story by using descriptive details 

and information about their 

character traits and feelings. 
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2. What can help a writer organize a 

piece of writing? 

 
 
 

3. How do you write a good 

narrative?  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. A writer can organize a piece of 

writing by using temporal words 

and phrases in their writing to 

show a sequence of events. 

 

 
3. Authors write good narratives 

using techniques such as dialogue, 

description, and sequencing to 

develop experiences and events 

and characters’ responses.  
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Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
 

 
Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Engaging Learning Experiences 
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Engaging Scenario 

 
You are at school one morning and open your locker and an invitation falls out.  It says you 
are invited to an OLD SCHOOL PARTY.  When you arrive at the party your friend greets you 
at the door. “Welcome and have fun stepping back in time,” he says.  You notice a tunnel 
that you have to walk through in order to enter the party. With lights flashing and wind 
blowing, you hear your friend’s voice asking, “If you could go back to an Old School Party, 
what year would it be?  Who would be there? And what would the party be like? I want you 
to tell me all about it when you get back!” Be prepared to explore a step back in time and to 
write all about it!   
 
 

 

Performance Task Synopses 

 
TASK 1    Create a “Mind Map” 

 Students will use mind maps to track a character’s thoughts during various 
stages of the story  
 

TASK 2    Character Report Card 

 Create a report card on the character based on his/her traits 
                  
 
TASK 3    Journal “A Day in the Life” 

 Using the information from the story write a journal entry from the point of 
view of one of the characters. 

 
 
Optional Extension Activity: Create a talk-show format for your character. Your character 
will be the guest on a popular talk show. The character should act and respond to questions 
“in character.” 
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Performance Task # 1 
In Detail 

Power Standards 
RL.3.3, RL.3.6 

 
Supporting Standards 

L.3.1, SL.3.1, SL.3.1d, RF.3.4a, 
 

Note to Teacher:  Historical fiction presents readers with a story that takes place during a 
notable period in history, and usually during a significant event in that period. Historical 
fiction often presents actual events from the point of view of fictional people living in that 
time period. When selecting a historical fiction piece you will need to point out the 
characteristics of this genre so they understand the balance of fiction and fact in the text. 
Mini-lessons on the Historical Fiction should be taught prior to beginning this task. Teacher 
should model the mind map process with a different text prior to asking students to use one.  
The Comprehension Toolkit provides several excellent historical fiction mentor text to read 
with students. 
Prior to beginning this unit look at the suggested mini-lessons to use during the next 5-7 
weeks and decide which lessons would help support the tasks.  
 

Task 1 Detailed: Create Character Mind Map  

 Your teacher will select a historical fiction to share with the class. In order to prepare 
for a character analysis of the story you will need to create a mind map of one of 
the main characters of the story.  

 To do this you will need to draw a large head-shaped oval that represents the head 
of the character being studied. Make sure the head is large enough to write in or 
draw visual representations. 

 As your teacher reads the story she/he will stop a various points. You are to write 
or draw what the character is thinking inside their head at that point of the story. 

 When your mind map is complete you will share with your group. 
 
 
 
 
 
 
 
 
 
 
 

 

 
Lesson Suggestions to Support Task 1 
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To describe in depth characters, settings, or events in a story: 

 As you read aloud books, get students to notice how the character drives the plot.  

Teach students to hit the pause button at major shifts in setting/scene, time periods, 

and chapter endings and ask themselves, What does the author want me to notice 

as new here?  How is this helping – or hindering – the character resolve the 

problem she is trying to solve? 

 

  Have students make a list of all the characters in a story, and chart what they’re 

like (both externally and internally) and what causes them to be that way/feel that 

way.  Discuss that characters, just like people in real life, have contradictory 

aspects of their personality. 

To compare/contrast two or more characters, settings, or events in a story or 

drama, and to explain the relationships or interactions between two or more 

individuals, events, procedures, ideas, or concepts: 

 Have students identify the wants or needs of key characters and parts of the story 

where their different wants and needs conflict. 

 

 Have students create graphic organizers (Venn diagrams, two-column notes, 

double-bubble Thinking Maps) to record information about what is similar and 

different about characters and their families, their communities, and their beliefs.  

Look at settings and major events through the same bifocals:  What might the 

author want us to notice through these sharp contrasts? 

To draw from specific details and key details in the text and to summarize: 

 Model summarizing the text by thinking aloud and using specific words, phrases, 

and sentences. 

 

 Have students write their own summaries, highlighting where they have used 

specific text details. 

To help your English Language learners, try this: 

 Guide a small group of students through a text and discuss setting and characters.  

Students should each have their own copy of the book or text.  Help students use 

vocabulary to describe and explain.  Provide students with graphic organizers.  Talk 

thorough the task first, then fill in the organizers with labels and pictures. 

 
To distinguish their own point of view from that of the narrator or those of the 

characters and to distinguish their own point of view from that of the author: 
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 Define and discuss with students just what point of view (POV) means and entails, 

providing not just written and spoken definitions but also visual illustrations with 

drawings, images, artworks, or film clips. 

 

 Think aloud your POV as you read and then model how you determine the POV 

from the characters or narrator. 

 

 Model how you distinguish your POV from the POV of the text. 

 

 Use graphic organizers (Venn diagrams, two-column notes) to chart personal POV 

with textual POV. 

 

To compare and contrast the POV from which different stories are narrated: 

 Model by reading familiar stories told from another POV (e.g., fairy tales—a few 

titles are Honestly, Red Riding Hood Was Rotten! The Story of Little Red Riding 

Hood as Told by the Wolf and Seriously, Cinderella Is SO ANNOYING! The Story of 

Cinderella as Told by the Wicked Stepmother by Trisha Speed Shaskan), then 

discuss how the different POV changes the meaning. 

To describe how a narrator’s or speaker’s POV influences how events are 

described: 

 Generate different reasons why an author would explain, describe, or discuss 

scientific procedures and how such explanations relate to questions the author tries 

to answer. 

 

 Model by using a text for discussion.  Read the text and then ask students about 

topic, narration, author’s intent, the POV, and whether they agree with it.  Continue 

to ask questions and then determine how the answers and the POV influence how 

events are described. 

To help your English language learners, try this: 

 Make connections to students’ cultures or experiences to help explain their different 

POV about some subjects so they get a more personal, concrete grasp of subject. 
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Performance Task # 2 
In Detail 

Power Standards: 
 

RL.3.3, RL.3.6 
 
Supporting Standards 
 

L.3.1., RL3.6 
 
Note to Teacher:  Plan on teaching several mini-lessons on character traits and locating 
text evidence prior to addressing this task. 
 
Task 2 Detailed:   
 

Character Report Card 
 

 After reading a story you will complete a character report card based on a 
main character found in the story. 
 

 Used evidence such as passage or quote from the text to justify your 
grading. 

 

 

 Include the page number on the report card. 
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Performance Task # 1 Scoring Guide 

4 3 2 1 

□ All “Proficient” 
criteria plus 
 
□ Responses 

showed an 

exceptionally high 

level of thinking.  

 
 
 
 
 
 
 
 
 

□   Described 

character’s 

thoughts in a story 

(e.g., their traits, 

motivations, or 

feelings). 

□ The mind map 

includes at least 

relevant 5-6 

thoughts or 

illustrations 

□ Logical 

sequence of 

ideas/thoughts are 

evident 

□ Student 

participated in 

sharing  mind map 

with group 

 

 

□ Meets 3 of the 
“Proficient” criteria 

□ Meets less than 3 
of the “Proficient” 
criteria 
 
□ Task to be 
repeated after re-
teaching 
 
□ Comments: 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Lesson Suggestions to Support Task 2 

Interdisciplinary Connections and Related 
Focus Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

 

 
 Check all those that apply to the task: 

 

❑  Technology/multimedia 

N.J.C.C.C.S. Technology Standards: 

8.1.4.A.1 

Demonstrate effective input of text and 

data using an input device.    

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

❑  Other 

SL.4.1 

 
 
 
 

 

 Check all those that apply for each 
task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

√Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√Effective Oral and Written 
Communication 
√ Accessing and Analyzing Information 

❑ Other 
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To describe in depth characters, settings, or events in a story: 

 As you read aloud books, get students to notice how the character drives the plot.  

Teach students to hit the pause button at major shifts in setting/scene, time periods, 

and chapter endings and ask themselves, What does the author want me to notice as 

new here?  How is this helping – or hindering – the character resolve the problem she 

is trying to solve? 

 Have students make a list of all the characters in a story, and chart what they’re like 

(both externally and internally) and what causes them to be that way/feel that way.  

Discuss that characters, just like people in real life, have contradictory aspects of their 

personality. 

To draw from specific details and key details in the text and to summarize: 

 Model summarizing the text by thinking aloud and using specific words, phrases, and 

sentences. 

 

 Have students write their own summaries, highlighting where they have used specific 

text details. 

To help your English Language learners, try this: 

 Guide a small group of students through a text and discuss setting and characters.  

Students should each have their own copy of the book or text.  Help students use 

vocabulary to describe and explain.  Provide students with graphic organizers.  Talk 

thorough the task first, then fill in the organizers with labels and pictures. 

 

 

To compare and contrast the POV from which different stories are narrated: 

 Model by reading familiar stories told from another POV (e.g., fairy tales—a few titles 

are Honestly, Red Riding Hood Was Rotten! The Story of Little Red Riding Hood as 

Told by the Wolf and Seriously, Cinderella Is SO ANNOYING! The Story of Cinderella 

as Told by the Wicked Stepmother by Trisha Speed Shaskan), then discuss how the 

different POV changes the meaning. 

To describe how a narrator’s or speaker’s POV influences how events are described: 

 Generate different reasons why an author would explain, describe, or discuss scientific 

procedures and how such explanations relate to questions the author tries to answer. 

 

 Model by using a text for discussion.  Read the text and then ask students about topic, 

narration, author’s intent, the POV, and whether they agree with it.  Continue to ask 
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questions and then determine how the answers and the POV influence how events are 

described. 

To help your English language learners, try this: 

 Make connections to students’ cultures or experiences to help explain their different 

POV about some subjects so they get a more personal, concrete grasp of subject. 

 
 
 

 

 
Performance Task # 2 Scoring Guide 

4 3 2 1 

□ All “Proficient” 
criteria plus 
 
□ Responses 

showed an 

exceptionally high 

level of thinking 

linked to the text. 

 
 
 
 
 
 
 
 
 

□   Scoring of 

character traits is 

accurate 

□  Provided text 

evidence to support 

traits 

□ Demonstrates 

correct use of 

language and 

conventions 

 

 

□ Meets 2 of the 
“Proficient” criteria 

□ Meets less than 3 
of the “Proficient” 
criteria 
 
□ Task to be 
repeated after re-
teaching 
 
□ Comments: 

 
 
 
 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Interdisciplinary Connections and Related 
Priority Standards 
Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 

 
 Check all those that apply to the task: 

 

  √Technology/multimedia 

N.J.C.C.C.S. Technology 

Standards: 

8.1.4.A.1 

Demonstrate effective input of text 

and data using an input device.    

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

 √ Other 

SL.4.1 

 
 

 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

√ Innovation and Creativity  
√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 3 
In Detail 

 
Power Standards: 
RL.3.3,W.3.3, .W.3.3a,  W.3.3b, W.3.3c, W.3.3d  

 
Supporting Standards 
 
L.3.1, W.3.4. W.3.5, W.3.10, SL.3.1a-d 

 
 
 Task 3 Detailed:  Journal Entry  
 

You will write a journal entry from the character’s point of view.  You will need to refer to 
events in the story as you write your entry. Your entry should be at least 1 page. 

Remember: 

 A Journal entry should be in first person from your selected character’s point of view. 
Use words such as “I” and “my.”  Write as if you were actually the character! 

 The entry should include a brief summary of what happened in the story or focused on a 
major scene. As you write remember to stay in your character’s voice. 

 In addition to the summary you will write an imagined event.  
 Language for journals are informal and personal, and very honest. 
 A journal entry helps you as a reader CONNECT with a character. It also proves your 

understanding of what a character goes through; thoughts, actions, and emotions. The 
character must express their inner feelings about what’s happening to them. 

 
 

 
Lesson Suggestions to Support Task 3 
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To describe in depth characters, settings, or events in a story: 

 

  Have students make a list of all the characters in a story, and chart what they’re 

like (both externally and internally) and what causes them to be that way/feel that 

way.  Discuss that characters, just like people in real life, have contradictory 

aspects of their personality. 

 

 Create class charts depicting the sequence of important events, and then have 

students work in groups to consider an event from each character’s POV. 

 

 Build a plot map – individually, in groups, or as a class – noting specific events in a 

story. 

 

 Think aloud how you would use the specific details to describe in detail the 

characters, settings, or events.  Model orally and also in written form for the 

students. 

 

 Have students write in-depth descriptions of characters, setting, or events from the 

text using specific details. 

To write narratives about real or imagined experiences: 

 Read a diverse sampling of narratives similar to and slightly different from the sort 

you want students to write. 

  

 Teach the difference between real experiences (personal narratives, memoir, etc.) 

and imagined experiences. 

 

 Guide students through the process of creating a story map, storyboard, or other 

graphic form that allows them to identify, discuss, and arrange the different events 

or scenes in the story. 

 

 Generate with students or provide a list of the elements of an effective narrative of 

the story you are assigning.  Explicitly teach these elements as you read and share 

a variety of narratives – picture books, novels, memoir, short stories, and so on. 

 

 Consider allowing students to incorporate images in their narrative if they 

complement the narrative. 
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To have students set out a problem or create a situation in a narrative: 

 Discuss the problems in books that have been shared in class.  Keep a class chart 

of the types of problems encountered. 

 

 Read a short story (or stories) and discuss the problem. 

 

 Establish a problem up front that the story will examine and the protagonist will 

solve after a series of scenarios richly imagined. 

 

 Ask students to imagine a situation in rich detail (perhaps inspired by another book 

they have read or a subject they studied) and then describe how characters (or 

they, if it is a personal narrative) responded and changed over the course of the 

story. 

 

 Lead students through the creation of a detailed observation about an event, 

process, or experience, guiding them by examples and questions that prompt them 

to add sensory details; then generate with them questions they should ask and 

apply to their narrative as they write. 

 

 Have students use graphic organizers to identify the problem and then how that 

problem will affect the story and the sequence of events. 

 

To have students introduce or develop a narrator or characters in a narrative: 

 Discuss character traits in books read aloud in class.  Have students examine 

character traits in the books they’re reading independently. 

 

 Allow students to draw their characters and list specific character traits. 

 

 Have students confer with a partner, asking questions about what the character 

looks like and how they act. 

To have students sequence events in a coherent way throughout a narrative: 

 Have students fold paper into three sections and label them beginning, middle, and 

ending.  Students jot notes in each section or sketch what will happen. 

 

 Have students write on index cards key events in the narrative they are creating; 

then ask them to arrange them in different ways, stopping to explain to others what 

they are thinking, until they find the sequence that best works with the story they 

are trying to tell. 
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 Use graphic organizers or thinking maps to organize the sequence of events. 

 

To help your English language learners, try this: 

 Give students the opportunity to draw out the story first as a cartoon strip with notes 

and captions and speech bubbles for dialogue, in their own language if they prefer, 

before asking them to write the story; give them the chance to tell their story before 

writing it. 

To have students produce writing that is clear and coherent: 

 Establish for them what these terms mean and why they are important to good 

writing by showing them models from different writers. 

 

 Teach explicitly what task, purpose, and audience are. 

 

 Model in front of the students writing the same topic for different audiences and 

different tasks and have students notice how the pieces differ. 

 

 Model for students how writers add and remove information in their pieces to 

achieve clarity.  Using a tablet or document camera, write a draft and then “think 

aloud” what you could remove and why.  Then find a section where you could add 

more and model how you would do that. 

 

 Have students read through their writing and highlight any words or sections that 

could be removed. 

 

 Teach students how to determine the extent to which all the sentences in a 

paragraph and the larger piece itself work together to make one coherent whole; 

think of each sentence as a piece in a larger puzzle that should, when assembled, 

show us the big picture. 

 

 Have students determine who the audience for the piece of writing will be, so you 

can anticipate and respond appropriately to their concerns and questions about 

your topic. 

 

 Evaluate the task and all related directions to be sure students know what they 

must do, include, or avoid when writing. 

To improve students’ capacity to revise, edit, or rewrite: 
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 Explicitly teach what each of these things mean and how they differ in the writing 

process.  Provide ample opportunities for students to practice each one separately. 

 

 Require them to focus on one specific aspect of the writing that would lead to 

improved clarity and comprehension by the audience.  For example, students could 

add details to help the reader understand complex ideas in greater focus, remove 

details that interfere with clarity, move a section of text to help with sequence of 

events, or substitute words to provide clarity and sensory details. 

 

 Project a piece on the interactive whiteboard that needs details added and have 

students help annotate revision techniques—what could be added to make the 

piece better. 

 

 Teach students specific goals of editing—and then model for students.  At the 

intermediate level, editing is often capitalization, punctuation, usage, and spelling.  

Have students practice both independently and with peers to improve the editing in 

their own pieces. 

 

 After modeling for the class, have students read each other’s papers, stopping at 

any point to jot a question in the margin about some aspect of the writing that they 

do not understand. 

 

 Offer editing checklists for students to fill out prior to finalizing so that they are 

reflective of their own editing skills. 

 

 Pull together “Needs-based groups” to reteach/reinforce specific editing skills. 

 

 Teach students how to confer with each other for specific purposes—revision or 

editing conferences.  Encourage them to ask their peers for feedback on their 

writing. 

 

 Provide class time for sharing writing with peers, small groups, or whole class 

(author’s chair) to gain feedback on writing. 

 

 

To help your English language learners, try this: 

 Meet with your English language learners often to teach one thing in a conference.  

Focus on revision techniques so that you are reinforcing the writing and writing for 
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meaning versus always “getting it right”—this way, they will take more risks in their 

writing. 

To help students write routinely over extended time frames: 

 Model how writing serves a function and keep it meaningful for students.  Allowing 

a degree of choice and ownership to students makes writing more meaningful and 

brings “buy-in” from students. 

 

 Provide students multiple ways to organize and keep their writing.  This could 

include writer’s notebooks or journals, reading response journals or logs, writing 

folders, and so on. 

 

 Provide explicit feedback on student writing.  This could be in the form of one-on-

one conferences, rubrics, or written feedback.  Teach the writer, not the writing, and 

keep in mind that words have power—both positive and negative.  Feedback 

should be framed in a positive manner. 

 

 Allow for time to talk and discuss writing.  This could be whole group, small group, 

or peer conferences. 

 

 Model and explicitly teach the writing process.  Provide students with regular writing 

periods, steadily increasing the amount of time spent writing and their stamina for 

writing. 

 

 Allow for ample opportunities for writing across the day and across content areas. 

 

 Provide regular opportunities for your students to research and then write about the 

big ideas, questions, and problems that are central to your class and subject area; 

such investigations might be major research papers or shorter inquiries into a 

specific topic related to a unit, book, or subject they are studying in class. 

 

 Ask students to reflect on what they learn from a process or experience, how they 

learn it, and why it matters; or have them reflect on their evolving understanding of 

ideas, drawing examples and connections from the different units or texts they have 

studied over the semester. 
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Performance Task # 3 Scoring Guide 

 
 

4 3 2 1 
 

□ All “Proficient” 
criteria plus: 
 
 
□ Responses 

showed an 

exceptionally high 

level of thinking 

linked to the text. 

 
 
 
 
 
 
 
 
 
 

□   Wrote a narrative 

to develop real or 

imagined 

experiences or 

events. 

□ Established a 

situation and 

introduced a 

narrator and/or 

characters. 

□ Story sequence 

unfolds naturally. 

□ Wrote in first 

person point of view. 

□ Showed the 

response of 

characters to 

situations. 

□ Used temporal 

words and phrases 

to signal event 

order. 

□ Meets 6-7 of the 
“Proficient” criteria 

□ Meets less than 6 
of the “Proficient” 
criteria 
 
□ Task to be 
repeated after re-
teaching 
 
□ Comments: 
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□ Provided a sense 

of closure 

□ Demonstrated 

correct use of 

language and 

conventions 

 

 

 

 
 

Interdisciplinary Connections and Related 
Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

 
 Check all those that apply to the task: 

 

√  Technology/multimedia 

N.J.C.C.C.S. Technology Standards: 

8.1.4.A.1 

Demonstrate effective input of text 

and data using an input device.    

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

√ Other 

SL.4.1 
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 Check all those that apply to the unit: 
 
√ Identifying Similarities and Differences 
√ Summarizing and Note Taking 

❑ Reinforcing Effort, Providing Recognition 

√ Homework and Practice 

❑ Nonlinguistic Representations 

√ Cooperative Learning 
√ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

√ Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√Innovation and Creativity  
√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 

 

 

 

 

 

 

 

 

 

 

 

 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

  
The Comprehension Toolkit (Grades 3-6), 

Stephanie Harvey and Anne Goudvis 

Book 2, Activate & Connect                         

Book 5, Determine the Importance 

 

Units of Study in Opinion, Information, and 

Narrative Writing, Lucy Calkins 

Grade 3 Unit 1:  Narrative                                        

Crafting True Stories 

  
Character Trait Graphic Organizer 

 http://www.educationoasis.com/curriculum/
GO/character_story.htm 
 

Character Acrostic 

 http://blog.scholastic.com/ink_splot_26/201
0/02/writing-prompt-character-acrostic.html 

 
Interview Lesson Plans and Narrative 

Documents 

 http://www.readwritethink.org/classroom-

reso 

http://www.educationoasis.com/curriculum/GO/character_story.htm
http://www.educationoasis.com/curriculum/GO/character_story.htm
http://blog.scholastic.com/ink_splot_26/2010/02/writing-prompt-character-acrostic.html
http://blog.scholastic.com/ink_splot_26/2010/02/writing-prompt-character-acrostic.html
http://www.readwritethink.org/classroom-reso
http://www.readwritethink.org/classroom-reso
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Grade 3 Unit 2:  Information                         

The Art of Information Writing 

Wonders Resources: 

 

 Historical fiction 
 

Historical Fiction Books 

 http://www.greatschools.org/cgi-

bin/showarticle/625#Historical 

 http://odyssey.aurora.lib.co.us:90/screens/li

sts/history.html 

 
Differentiation 

Strategies 
(Additional 
Supports + 

Enrichment) 
 
Think Alouds 

 Students read 
text aloud. As 
they read they 
pause to 
discuss what 
was read. 

Say Something 

 Students read 
text aloud in 
portions. They 
pause to all 
“say 
something” 
about the text. 

Guided Questions 

 Who? When? 
Where? 
What? Why? 
Questions 
asked on the 
level of the 
students 
understanding.  

 
Enrichment: 

 Pick higher 
level books  

 Choose higher 
level guided 
questions 

 
Intervention 
Strategies 

(Tiers 1, 2, 3) 
 
 
 
Use multimodality 
resources that go 
beyond print: 

 Images 

 Animation 

 Sound/music 

 Performance 
Think Alouds 

 Students read 
text aloud. As 
they read they 
pause to 
discuss what 
was read. 

Say Something 

 Students read 
text aloud in 
portions. They 
pause to all “say 
something” 
about the text. 

Guided Questions 

 Who? When? 
Where? What? 
Why? 
Questions 
asked on the 
level of the 
students 
understanding.  

 

 
Specially Designed 

Instruction for 
Special Education 

Students 
 
 
Review I.E.P. to 
develop specific 
interventions and 
strategies for those 
students with Special 
Needs 
 
Below are some 
suggestions: 

 Alter the 
environment 
to provide low-
distraction 
work areas. 

 Break 
assignment 
into short, 
sequential 
steps. 

 Create a safe 
environment 
for learning by 
employing 
effective 
motivational 
techniques. 

 
 
 

 
Strategies for 

English Language 
Learners 

 
 
 
Visual Associations: 

 Vocabulary 
Center 

 Marzano’s 
Vocabulary 
with squares 
diagram 

 Reread to 
reinforce 
vocabulary 

 Use pictures to 
go with 
vocabulary 

Small group 
instruction or work: 

 Hear thought 
provoking 
questions to 
promote 
interaction. 

 Do follow up 
activities using 
different 
formats and 
materials. 

 Use graphic 
organizer. 

http://www.greatschools.org/cgi-bin/showarticle/625#Historical
http://www.greatschools.org/cgi-bin/showarticle/625#Historical
http://odyssey.aurora.lib.co.us:90/screens/lists/history.html
http://odyssey.aurora.lib.co.us:90/screens/lists/history.html
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Literature Anthology 
Unit 2 The Castle on Hester Street 124-141  

Unit 3 Finding Lincoln 220-237  

Unit 6 Nora’s Ark 482-503 

Reading/Writing Workshop 

Unit 2 Shared Read, Sailing to America 118-

123 

Unit 2 Genre 126 

Unit 3 Shared Read, Jane’s Discovery 198-

203 

Unit 3 Genre 206 

Unit 6 Shared Read, The Big Blizzard 420-423 

Unit 6 Genre 426 

 

 Character traits 
 

Literature Anthology 

Unit 1 Wolf! 31  

Unit 2 The Castle on Hester Street 124-141   

Unit 3 Martina the Beautiful Cockroach 194-

215  

Unit 3 Finding Lincoln 237  

Unit 4 The Real Story of Stone Soup 281, 297   

Unit 4 The Talented Clementine 300-319 

Unit 5 Clever Jack Takes the Cake 366-385  

Unit 6 King Midas and the Golden Touch 462-

477  

 http://www.howelllibrary.org/book_suggestio

ns_elementary_age.htm 

 www.hplibrary.org/kids/specials/histfict 

 

 

 

 

 

Chart to Introduce Elements of Historical 

Fiction 

http://wjhs7a.pbworks.com/f/HisFicElemnts.pdf 

http://www.readwritethink.org/files/resources/le

sson_images/lesson404/HistoricalFictionDefn.p

df 

 

Historical Fiction Bookmark 
http://www.readwritethink.org/files/resources/le
sson_images/lesson270/bookmark-hist.pdf 
 
 
Historical Resources 
http://www.scholastic.com/teachers/article/why-
how-i-teach-historical-fiction 
 
 

 
List of books for Grade 3 
http://www.emmauslutheran.com/home/180008
279/180008279/Images/3rd%20Grade%20Hist
orical%20Fiction%20Books.pdf 
 
 

http://www.howelllibrary.org/book_suggestions_elementary_age.htm
http://www.howelllibrary.org/book_suggestions_elementary_age.htm
http://www.hplibrary.org/kids/specials/histfict
http://wjhs7a.pbworks.com/f/HisFicElemnts.pdf
http://www.readwritethink.org/files/resources/lesson_images/lesson404/HistoricalFictionDefn.pdf
http://www.readwritethink.org/files/resources/lesson_images/lesson404/HistoricalFictionDefn.pdf
http://www.readwritethink.org/files/resources/lesson_images/lesson404/HistoricalFictionDefn.pdf
http://www.readwritethink.org/files/resources/lesson_images/lesson270/bookmark-hist.pdf
http://www.readwritethink.org/files/resources/lesson_images/lesson270/bookmark-hist.pdf
http://www.scholastic.com/teachers/article/why-how-i-teach-historical-fiction
http://www.scholastic.com/teachers/article/why-how-i-teach-historical-fiction
http://www.emmauslutheran.com/home/180008279/180008279/Images/3rd%20Grade%20Historical%20Fiction%20Books.pdf
http://www.emmauslutheran.com/home/180008279/180008279/Images/3rd%20Grade%20Historical%20Fiction%20Books.pdf
http://www.emmauslutheran.com/home/180008279/180008279/Images/3rd%20Grade%20Historical%20Fiction%20Books.pdf
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Unit 6 A Flight to Lunar City 518-519 

Reading/Writing Workshop 

Unit 1 Comprehension Skills 29 

Unit 1 Shared Read, The Dream Catcher 38-

43 

Unit 2 Shared Read, Anansi Learns a Lesson 

102-107 

Unit 3 Shared Read, Inchworm’s Tale 182- 

187 

Unit 3 Comprehension Skill 205 

Unit 4 Comprehension Skills 266 

Unit 5 Comprehension Skill 339 

 

 Interviews 
 

Literature Anthology 

Unit 6 Out of this World 511 

 

 

 

 

 

 

 

 

 

 

 

 


